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The　E価ect　of　Tbacher　Language　Pa枕em　Use　on

　　　　　　　　　　　　　　　　質med　Read血g　Speed8

Brian　Cu目en

　　This　paper　is　a　brief　description　of　an　investigation　into　the　efi飴ct

of　teacher　language　on　development　of　reading　fluenc5た

1．In七roduction

Ybu　probably　remember　a　teacher　who　motivated　you　when　you　were　in

elementa主y　schoo1，　high　schoo1，0r　universi｛ひWhen　you　think　about　that

teacher　again　now　you　may　even　be　able　to℃emembe℃some　of　the　woピds

tha抗eacher　used，　words　that　e£飴ctively　motivated　you　to　leam　much　fらster

and　more　ea8ily　than　in　other　classes．　As　teacher8，　we　are　aware　that

stud四七s　may　be　motivated　or　demotivated　depending　on　which　words　and

phrases　we　choose　to　use　in　the　classroom，　and　an　ef民ctive　teacher　care負111y

uses　words　and　language　pat七erns七hat　in口uence　s七udent8　positively　in

the江leaming（see　Cullen＆Mulveヱ2012飴r　many　examples　of　language

patterns　that　you　can　use　in　youオown　classroom　to　motivate　students．）

　　7b錘ve　a　simple　example　of　how　our　choice　of　words　may　in且uence

studen七s，　a　teacher　might　ask　studen七s　one　of　these　two　questions：

　　1）“晒at　do　you　have　to　do　so　that　you　don’t　fail　this　course？’，，

　　2）“What　is七he　best　way　to　really　improve　your　English　in七his　cour8e？，

　　Clearly　these　two　ques七ions　ca曲ave　a　very　d巡erent　impact　on　students．

While　bo七h　can　cause　students七〇become　motiva七ed　to　learn，　the　type　of

皿otiva七ion　and　emo七ion頭gendered　by　these　questions　is　very　dif論rent．

The　first　question　induces　in　the　student　a叱no七ivation　based　on　fbar　of

盤ilure．「The　second　question　contains　a　presupPosition七hat　supPorts　the

generation　of　student　motivation七〇wards　the　bene負ts　of　leaming。　There　are
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certainly　cases　where　either　of　these　approaches　could　be　bene丘cial，　and　it

is　use血1長）r　a　teacher　to　be　aware　of七he　ef飴ct　of　his伍er　words　and　to　be

congruent　with　the　des江ed　effbct．　In　this　pape葛IwHI　be｛bcusingロimari短

on　the　secolld　type　of　question　and　statement－the　type　of　language　use　that

can　motivate　s白dents　to　learn　English　out　of　des並e℃ather　than飴a胞

　　The　language　pattems　are　drawn＆om　the五eld　of　neuro・1inguis七ic

programming（NLP）．　NLP　postula七es　that七he　most　e£飴ctive　way　to　leam

how　to　do　a　skiH　or　to　teach　it　to　others　is　to　model　exceUen七perfbrmers　of

that　pa仕icular　sk皿．Σn　the　1970s，七he致）unders　of　NLR　Richard　8andler

and　John　Grinder（1975），　began　to　model　excellent　communicators．　One　of

the　people　they　chose　to　model　closely　was　the　hypnotherapist，　Milton

Erickson．　Eコ寸ckson　used　his　knowledge　of　lmguistic　s］亘11s　as　a　means　to

mo七ivate　peoPle　to　learn　or加change　in　positive　ways　by　caref姐y　choosing

七he　words　that　he　used．　As　users　and　teache主s　of　language，　there　is　much

that　we　can　leam丘om　t｝亘s　modelling　of　excellence　in　communication．

　　When　we　talk　to　our　8tudents，　the　language　that　we　use　is　inevitably

expressmg　our　beliefもabout七he　students’capabUities　and　wha七we　expect

the　8tudents　to　be　able　to　achieve短the　course、　This　power　of　teacher

expectations　and　behefS　has　been　recognized　fbτmany　years　as　a　shaper　of

leamer　pe頭）r］田ance．　Rosenthal　and　Jacobson（1968）analysed七eacher

expectations　and　demonst℃ated七he　ef飴cts　on　teacheτbehaviour　in　the

areas　of　socioemotional　c五ma七e（e．g、　smaing，　nodding），　inpuも（e．g．　amount　of

leaτning　ma岳rial　given七〇students），　output（e．9．　repeating　or　rephrasing

questions），　and　a飽ctive飴edback（e．g　amount　of　c亘ticism　and　p主aise）．　In　a

later　review　of　studies　spur鴛ed　by　the　origmal　research，　Rosentha1〈1980，

p．156）notes　that‘‘altogethe葛345　studies　have　been　conducted　and　they

show　beyond　doubt　that　inte主personal　sel壬fU1鑓1ing　prophecies　not　onb

occu葛but　that　thehごaverage　size　of　e］艶ct　is鋤from　t℃iv輌a1．”More　recent

reviews　of　the　research　in　this　area（Ra七hs　et　a1，2003）streng七hen　this　view

by　nothlg　that　many　teacher　beliefもa∫e‘‘mcompatible　or　inconsistent”（p．3）

and　that　these　be且e允can　be‘‘stumbling　blocks”（p．2）to　student　learning．
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2．Reading　Fluen（W

　　Taguchi　et　a1（2004）have　discussed　the　critica1℃01e　that　fluency　plays　in

successf已1　reading　and　investigated　the　positive　e飽c七s　of　repeated　reading

in　developing　fluency：

　　“Good　reading　ability　is　v江tually　impossible　in　the　absence　of　fast　and

accurate　word　recog】Ution　skills　and　reading　fluency．．．．　quantitative　and

qualitative　analyses　of　participants’reading　behaviors　suggest　that　assis七ed

repeated　readillg　is　equally　as　ef艶ctive　as　extensive　reading　in　increasing

EFL　readers’sient　readingエate，　and　f巨vorably　af飴cts　learners’perceptiorls

of　reading　activities．　Assisted　repeated　reading　can　potentially　develop

weak　ESL！EFL　readers’fluency　and　help　them　become　independent　readers

by　providing　a　d輌8tinct　fbrm　of　sca｛苦）1ding．”

　　Repeated　reading　p主ovides　sca£εblding　and　helps　beginning　readers　to

develop七he　eye　movements　and　cognitive　patterns　of　more　advanced

readers．

3．The　Current　Study

　　In　the　current　study　repeated　readmg　was　carried　out　in　the　fbrm　of

七imed　reading　activities．　T’he　study　was　caπied　out　with　two　g鷲oups　of

students　which　are　re免rred　to　as　Group　A（experimental　group）and　Group

B（con七rol　group）below．　Group　A　was　involved　in　thi8　study　R）r　two

semes七ers．　Group　B　was　only　involved伽one　semester．　Each　semester

lasted　15　weeks　and　the　s加dents　had　a　90mmute　les80n　once　a　week．

Uni栖

P・5

u垣t8

U・10

㎞guage　Pattem8

Group　A n＝38 n竺38 Used

（｝roup　B N／A n＝39 Not　Used

Table　1．「脳vo　learner　groups　in　the　study

The　texts丘）r　the　timed　reading　activities　were　taken＆om　the　textbook，
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．4α～o』mメo疏θd加g品ψ3厩θロoθ8刀∂刀刀g加θθ刀’ηξ（lsh止awa　et　a1，2009）which

was　the　required　textbook　lbr　the　course．　Each　unit　of伽textbook　is

dMded　mto　two　sec七ions（e．g．1A，1B，2A，2B）and　one　section　was　covered

each　week．　The　timed　reading　was　based　on　that　section　in七he　fbllowing

lesson．　For　example，ぜthe　reading　m　Unit　38　was　used　Ibr　reading

comprehension　activitieS　in皿e　leSs皿，　the　timed　reading　in七he　next　week’s

lesson　was　also　based　on　Unit　3B，　whie　the　compreh頭sion　activities　were

based　on　Unit　4A．　Each七ex七was　about　800　words　iMeng七h．

　　Studen七s℃ead　the　s鎚e　text　three　t｛me8，8tarting丘om　the　begin垣ng

each　tilne．　The　allotted　times　Ibr　each　reading　were　3　m垣utes，2minutes，

and　l　minute　respective］㎏Students　calculated　thei主reading　speed　in　words

per　mi助e（wpm）based　on　the品Uowing　simple｛b罪mula：

　　　Reading　Speed（wpm）＝Lines　read　x　15／Tセne（minutes）

　　Each　text　displayed　the　line　numbers　which　made　it　easy　to　see七he

number　of　lines　read，　and　an　average◎f　15　woτds　per　line　was　assumed　fbr

a11七ex七s．

　　As　the　students　read，　a　timer　was　used　to　ensure　that七he　alloted　times　of

3mmutes，2minutes，　and　one　minute　were　precise．　Students　recorded七heir

three　read口1g　speeds致）r　each　lesson　on　a　graph　which七hey　had　pasted　in

theh三textbook（see　Figuτe　1）．　Subsequent1鵬they　ente鷲ed　their　speeds　into

anの1ine五）τm（Figure　2）which　stored　the　data　in　a　database　which　was

later　used　to　analyze　the　results　of　the　study」
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4．1」anguage　Pa七tern8

　　Group　A　was　trea七ed　as　an　experimental　group　and　delibera七e　use　of

positive　language　pattems　was　made　in　order　to　motivate　the　students　to

read　f在ster　and　to　instUI　the　belief　that　they　could　increase　their　speed

easily　Group　B　was　the　control　group，　and　the　timed　reading　activi七ies　were

ca理ied　out　m　a　straightfb℃ward　manner　wi七hout　any　speciaHbcus　on

language　patterns．　Some　example80f　the　language　pa七tems　used　fbr　Group

Aare　shown　below：

　　ド
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‘‘q’sgood　to　read　quickly　islゴt　it．”

“And　you’ve　been　s七udying　and　reading．English致）r　a　longもime　and

that　means　that　you　begin　to　read　faster　and血ste蛤”

‘‘xbu　shouldn’t　read　quickly　just　because　your　teacher　says　so＿you

can∫ead　Ino℃e　quickly　because　you　know　it　is　good丑）r　you，　don，t

you？”

“People　who　read　more　quickly　get　higher　scores　in　tests　such　as

TOEIC，　and　that　means　you　can　get　a　better　job　in　the　futu℃e．”

‘歌）umay　Iike　to　read　more　quickly　by　letting　your　eyes　dance　across

the　page．　

“There　are　other　things　like　reading　that　in　the　past　you　used　to　do

slowly　and　now　that　you　are　getting　bette葛you　can　read血ster　and

fasteちwi七h　con丘dence　that　you　can　understand　even　more．”

“lt’s　interesting　that　people　who　read　faster　actua1］y　understand

　　　　　，，

more．

“Ybu　can　ju8t　read癒ste葛be　bette1㌧easily＿now”

‘‘

`nd　this　is　the　secoxld　time　you　are　reading　this　text，80　you　can

easily　read　much　more　qu輌ckly　and　even　relax　as　you　read　more

quickly”

“At　the　erld　of　the　semesもe蔦when　you　are　a　much　faster　reade葛you

can　look　back　on　today　and　realize　that　you　are　already　beginning　t◎

read　much　more（オuickly”

　　For　G℃oup　A，　these　language　pattems　and　other　va亘ants　were　used

consistently　befbre　and　during　each　of　the　timed　reading　activ輌ties　in　every

lesson．
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5．Re8ult8
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Figu毘3．　Group　A（unit81・5）

Figure　3　and　the　accompanying　data　table　show　the　change　in　average

reading　speed　fbτGroup　A丑）r　the丘rst　semester（Uni七s　1・50f　the　textbook）．

The旦竺os　on　the　graph　represent　lst，2nd　and　3rd　reading　respectively↓

Group　B　was　not　part　of　the　study　in　the企st　semester　so　equivalent　da七a　is

not　ava且able．　Figures　4　and　5　show　the　change　in　average　reading　speed｛br

the　sec領d　semester（Uni七s　6－90f　the　textbooω．　Insul田cient　data　was

available　fbr　Unit　10，　so　it　has　been　omitted．
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6．Student　At七itude8

　　While　both　Group　A　and　Group　B　had　good℃apport　with　the　teacher　an（I

applied七hemselves　to　the丘studies，七he　attitude　of　Group　A（the

experimental　group）towards　the　timed罫eading　activities　was　en撤ely

dif丘r頭t．　They　were　highly　motivated　and　competitive　towards　each　othe鵡

They　e均oyed　comparing　the丘speeds，　both　with　each　o七her　and　with　the壮

own　previous　results．　Ma五y　s七ud頭ts　set　speci負c　goals（e．g．250　wpm）丑）r

the　end　of　the　semesteL

7．Conclu8ion8

　　Whie（｝℃oup　A　had　a　steady　and　substantial　increase　over　both　semesters，

Group　B　showed℃elatively　little　change　over　the　second　semester．　This

di艶rence　between　the　two　groups　correlates　with　the　cont£011ed　use　of

teacher　langαage　patterns．鞘th　regard　to　the　usage　of　language　patterns，

w］垣1e　this　study　shows　very　promising　results　it　is　important　to　note　that　it

is　based　on　a　small　sample　size　and　other　factors　may　have　also　in且uenced

the　results．　In　future　wo主k，　a　larger　sample　size　and　the　involvemen七〇f

other　teachers　will　help　to　determine　whether　consistent　teacher　language

patte℃n　use　can　contribute　to　increased　reading　speeds　and　other　bene£its．
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